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ABSTRACT 

The objective of this research were: 1) to study the level of student affairs management 

of Huaqiao University in Fujian Province; 2) to propose guidelines of student affairs 

management of Huaqiao University in Fujian Province. 

        The research paper was a survey research. The population were teachers who 

worked in academic year 2024, a total of 1,748 people, the sample size is determined 

by the Krejcie and Morgan’s table, and a stratified random sampling method is used to 

obtain a total of 317 people. Instruments used for data collection were questionnaire 

with five-point rating scale and validation checklist, statistics used for data analysis 

were frequency percentage, mean, standard deviation and content analysis for semi 

structure interview from administrators as  key informant total 5 people. 

         The research results show that: 1) student affairs management of Huaqiao 

University in Fujian Province, overall was at high level; 2) guidelines of student affairs 

management of Huaqiao University in Fujian Province included; (1) Achieving 

Competence; provide diverse opportunities for students to build intellectual, physical, 

and interpersonal skills through academic challenges, extracurricular activities, and 

peer collaboration, (2) Managing Emotions; Integrate emotional intelligence training 

into orientation and advising programs to help students recognize, express, and regulate 

their feelings constructively, (3) Moving Through Autonomy Toward Interdependence; 

Encourage decision-making and personal responsibility in academic and life choices 

while promoting teamwork, community service, and mentorship to foster mutual 

reliance.(4) Developing Mature Interpersonal Relationships; Create inclusive 

environments and programs that foster respect for diversity, effective communication, 

empathy, and long-term collaboration among peers, (5) Establishing Identity; Support 

self-exploration through reflective writing, identity workshops, and safe spaces that 

allow students to express cultural, gender, and personal identities authentically, (6) 

Developing Purpose; Guide students to discover their passions and set long-term goals 

through career counseling, mentorship, internships, and involvement in meaningful 

projects, and (7) Developing Integrity; Promote ethical reasoning and value 

clarification through ethics-based curricula, service-learning, and open dialogue about 

moral dilemmas. 
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1. Introduction 

      The management of student affairs in universities has become 

increasingly critical in recent years, particularly in China, where the demand for 

high-quality higher education and effective student development continues to 

grow. Student affairs management plays a vital role in shaping students' 

academic, social, and personal growth, preparing them for successful careers 

after graduation. The importance of well-structured student affairs management 

systems is evident in how they contribute to the holistic development of 

students, ensuring that they not only acquire knowledge but also gain necessary 

skills for future employment. This research focuses on the student affairs 

management system at Huaqiao University in Fujian Province, China, and its 

role in fostering the overall development of students. Additionally, it explores 

how educational policies, both domestic and global, shape student affairs 

management and the direction in which it is heading to meet the evolving needs 

of students in a globalized world. 

        The significance of this study lies in understanding the effectiveness 

of current student affairs management systems and exploring ways to improve 

them. The research will provide valuable insights for universities, policymakers, 

and educators in shaping strategies that foster student development and 

employability. By referencing global and national educational trends, this study 

aims to outline the essential qualities that students should develop during their 

university years to ensure their success in an increasingly competitive global 

workforce. The Importance of Student Affairs Management to focus on student 

affairs management is integral to the academic and personal development of 

university students. It involves overseeing various aspects of student life, such 

as counseling, career services, student clubs and organizations, student 

leadership, and overall well-being. Effective student affairs management 

promotes a healthy, supportive environment that enhances the academic 

experience and prepares students for their post-graduation careers. 

In China, the rapid development of the economy and the globalization of higher 

education have increased the pressure on universities to produce graduates with 

the skills necessary to succeed in both domestic and international job markets. 

To meet these demands, universities must not only focus on academic 

excellence but also prioritize the development of students' non-cognitive skills, 

such as communication, teamwork, and leadership. This is where student affairs 

management plays a crucial role. According to Wang (2019), universities that 

have strong student affairs systems are better positioned to support students in 

developing the skills required for successful careers, as well as the emotional 

resilience needed to navigate the challenges of life after graduation. Moreover, 

student affairs management is closely tied to the overall quality of education. 

Research by Lee et al. (2017) suggests that universities with comprehensive 

student affairs programs tend to have higher graduation rates and produce 

graduates who are more likely to secure employment shortly after graduation. 



 

Therefore, improving student affairs management not only benefits students but 

also contributes to the long-term success of universities and their graduates. 

     Educational Policies in China Affecting to student affairs management 

China's educational policies have a significant impact on how universities 

manage student affairs. In recent years, the Chinese government has introduced 

several reforms aimed at improving the quality of higher education and ensuring 

that graduates possess the skills necessary for the modern workforce. These 

policies emphasize the importance of student-centered education and the need 

for universities to adopt more holistic approaches to student development. One 

of the key policies influencing student affairs management is the "Double First-

Class" initiative, which was introduced in 2015. This policy aims to cultivate 

world-class institutions and disciplines in China by improving the quality of 

education and research. As part of this initiative, universities are encouraged to 

focus not only on academic achievements but also on the overall development 

of students, including their social and emotional skills. This aligns with the 

growing recognition that employability depends not only on academic 

performance but also on a range of soft skills that can be nurtured through 

effective student affairs programs (Wang, 2021). Additionally, the Ministry of 

Education's "National Medium- and Long-Term Education Reform and 

Development Plan Outline (2010–2020)" highlights the importance of fostering 

students' comprehensive abilities, including innovation, practical skills, and 

social responsibility. This policy calls for universities to provide better support 

for students’ extracurricular activities and career development, thus 

underscoring the significance of student affairs management in fostering these 

qualities (Zhang, 2020). Another relevant policy is the increasing emphasis on 

mental health support for students. With rising pressure from academic and 

social expectations, student mental health has become a significant concern. The 

Chinese government has been encouraging universities to establish stronger 

psychological counseling services and mental health education programs as part 

of their student affairs management. According to the Ministry of Education's 

"Guidelines for Mental Health Education in Colleges and Universities" (2017), 

universities must ensure that students have access to professional mental health 

support and resources, creating an environment where they can thrive both 

academically and personally. 

     Global trends in Student Affairs Management. Globally, student affairs 

management has evolved to meet the changing needs of students in a rapidly 

shifting world. The growing emphasis on employability and the need for 

graduates to possess diverse skills has influenced the development of student 

affairs programs in many countries. For example, in the United States, the 

National Association of Student Personnel Administrators (NASPA) has long 

advocated for the integration of academic and student affairs to support 

students’ personal and professional development. Similarly, in Europe, student 

affairs management is increasingly viewed as a key component in creating an 

inclusive and supportive learning environment (Browne & Ritchie, 2015). 



 

One of the most significant global trends in student affairs management is the 

shift towards experiential learning. This includes opportunities for students to 

engage in internships, service-learning, leadership development, and other 

hands-on experiences that help them build essential skills for the workplace. 

According to Brown and O'Rourke (2018), universities around the world are 

incorporating more experiential learning opportunities within student affairs 

programs to ensure that students graduate with both theoretical knowledge and 

practical skills that are directly applicable in their future careers. Another 

important global trend is the growing emphasis on diversity and inclusion. 

Universities worldwide are increasingly recognizing the importance of creating 

inclusive environments that support students from diverse backgrounds, 

including international students, students with disabilities, and those from 

marginalized communities. Research by Wilkins and Stott (2016) indicates that 

a strong focus on diversity within student affairs programs can help foster an 

environment of belonging and improve students' academic success and well-

being. 

      In China, as in many other countries, there is a growing recognition that 

universities must do more to support students' career development. According 

to research by Zhang (2018), Chinese universities have increasingly focused on 

providing career counseling services, resume workshops, job fairs, and 

internship placements as part of their student affairs programs. These initiatives 

aim to ensure that students are well-prepared to enter the workforce after 

graduation. Moreover, the global shift towards interdisciplinary learning has 

also influenced the direction of career development in student affairs 

management. Students are encouraged to pursue careers that may not 

necessarily align with their academic disciplines, but instead, draw on a wide 

range of skills and knowledge gained during their university years. This trend 

is reflected in the development of career services that focus on helping students 

build transferable skills, such as problem-solving, communication, and 

adaptability (Browne & Ritchie, 2015). Future Directions for Student Affairs 

Management at Huaqiao University. At Huaqiao University, student affairs 

management is poised for significant development in the coming years. To align 

with the changing needs of students and the demands of the global job market, 

Huaqiao University can enhance its student affairs programs by focusing on the 

following directions: (1) Integration of Career Services and Academic Support: 

By strengthening the connection between career services and academic 

departments, Huaqiao University can provide students with a more cohesive 

approach to career development, ensuring that they are well-prepared for the 

workforce. (2) Enhanced Focus on Experiential Learning: Expanding 

opportunities for students to engage in internships, volunteer work, and 

leadership programs will allow them to develop the practical skills needed for 

their careers. (3) Support for Internationalization: As global competition for 

jobs increases, Huaqiao University can further develop its international 

exchange programs, helping students build cross-cultural competence and 



 

global networks that will benefit their careers. (4) Mental Health and Well-

Being: Strengthening mental health services and creating a supportive 

environment for students will be essential in ensuring that they are able to thrive 

academically and emotionally during their university years. Student affairs 

management is a critical component of university education, particularly in 

China, where the evolving educational landscape requires universities to 

develop graduates with a broad set of skills, including both academic and non-

cognitive abilities. The research on student affairs management at Huaqiao 

University aims to contribute to the ongoing discourse on how universities can 

improve their student development programs to better prepare students for 

success in the global workforce. By understanding the importance of student 

affairs management, the influence of educational policies, and the global trends 

shaping student development, Huaqiao University can continue to enhance its 

student affairs programs and help students build the skills they need for a 

successful future. 

2. Research Objectives 

    1. What are the levels of student affairs management of Huaqiao University in 

Fujian Province? 

     2. What are the guidelines of student affairs management of Huaqiao University 

in Fujian Province. 

3.Research Framework 

In this research, the researcher has concept in student affairs management was 

the Student Development Theory by Checkering and Reisser (1993). In the factors of 

student affairs management for student’s development of Huaqiao University in Fujian 

Province. To define a conceptual framework, as shown in figure 1.1 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1:  Research Framework 

 

 

Basic information 

1. Work Experience 

1.1 0-10 Years 

1.2 11 year and more 

2. Degree 

2.1 Bachelor’s degree 

2.2 More than Bachelor 

degree 

 

Student affairs management  

1. Achieving Competence 

2. Managing Emotions 

3. Moving Through Autonomy toward 

Interdependence 

4. Developing Mature Interpersonal 

Relationships 

5. Establishing Identity 

6. Developing Purpose 

7. Developing Integrity 

Guidelines of student affairs 

management of Huaqiao University 

in Fujian Province. 



 

4. Research Methodology 

The researcher will adopt the questionnaire survey method, literature method, and 

data collection method to study the level of of student affairs management of Huaqiao 

University in Fujian Province. Conduct qualitative analysis and quantitative analysis. 

To study in the of student affairs management of Huaqiao University in Fujian 

Province, under the survey research with questionnaires under guideline from advisor 

4.1 Population and Samples 

Population are teachers who work in academic year 2024 from of student 

affairs management of Huaqiao University in Fujian Province total 1,748 people 

Sample group was teachers of 317 people of of student affairs management of 

Huaqiao University in Fujian Province, the people’s republic of China, in the academic 

year 2024. The sample was determined by the sample size using the Krejcie and Morgan 

tables (Krejcie& Morgan, 1970: 608), and using stratified random sampling. 

Objective 1：to study the level of student affairs management of Huaqiao University 

in Fujian Province 1) The population sample survey method was used for 

questionnaire by teachers worked in Academic year 2024  2) Total of teachers 1,748 

teachers and to selected through the Krejci& Morgan table. (Krejci& Morgan, 1970). 

3) The sample total of teachers 317 teachers. 4) The questionnaire was stratified 

random sampling. 

Objective 2： to propose guidelines of student affairs management of Huaqiao 

University in Fujian Province by semi structure interview from key informant as 

administrators total 5 people and content analysis to propose guidelines. 

4.2 Research Instruments  

       Objective 1; The instrument of this research is the questionnaire about 

student affairs management of Huaqiao University in Fujian Province, divided by 2  

parts as follows:Part 1: About the general information of the respondents. 

Part 2: The questionnaire to the level of student affairs management of 

Huaqiao University in Fujian Province total 7 factors including. 1) Achieving 

competence 2) Managing emotions 3) Moving through autonomy toward 

interdependence 4) Developing mature interpersonal relationships 5) Establishing 

identity 6) Developing purposand 7) Developing integrity 

This questionnaire is defined as a rating scale. The scores were divided into 5-

point rating scale (Likert, 1970) to study the student affairs management of Huaqiao 

University in Fujian Province in to 5 levels as highest, high, moderate, low, and 

lowest.  

5 means Student affairs management at the highest level 

4 means Student affairs management at the high level 

3 means Student affairs management at the moderate level 

2 means Student affairs management at the low level 

1 means Student affairs management at the lowest level  



 

      Objective 2：To propose guidelines of student affairs management of 

Huaqiao University in Fujian Province to synthesis for the guidelines by interview 

with semi structure interview. 

 

4.3 Data analysis, the researcher conducted data analysis as follows: 

1) The data were analysed by statistical software packages: 

1. the general data of the respondents classified by education level and work 

experience was analysed by frequency and percentage statistics. 

2. Level of student affairs management of Huaqiao University in Fujian 

Province. Criteria for Interpreting the Mean Scores. (Based on Best, J. W., 1970). Mean 

Score Range Interpretation 4.50 – 5.00  Highest level, 3.50 – 4.49  High level, 

2.50 – 3.49  Moderate level, 1.50 – 2.49  Low level, and 1.00 – 1.49  Lowest 

level 

        2) Statistics used in research. Analysing data, the study used statistics. As 

follows: Frequency, Percentage, Mean, Standard Deviation, and Content Analysis 

 

5. Data analysis result 

 

5.1: Analysis of Respondents' Demographic Information 

Table 5.1：Frequency and Percentage Results of Questionnaire Data Analysis — 

Demographic Information   

(n=317) 

Demographic Information  Frequency Percentage 

1. Gender   

1.1 Male 99 31.20% 

1.2 Female 218 68.80% 

Total 317 100 

2. Education Level   

3.1 Bachelor 105 33.12% 

3.2 More than Bachelor 212     
66.88% 

Total 317 100 

4. Work Experience   



 

Demographic Information  Frequency Percentage 

4.1 0- 10 years 165 52.05% 

4.2 11 years and above 152 47.95% 

Total 317 100 

 

Table 5.1 presents the demographic characteristics of the 317 teachers who 

participated in the questionnaire survey regarding student affairs management at 

Huaqiao University in Fujian Province. The sample was selected using the Krejcie and 

Morgan table (1970) from a total population of 1,748 teachers working in the academic 

year 2024. 

Gender; the majority of respondents were female, accounting for 218 individuals 

or 68.80% of the sample. Male respondents comprised 99 individuals, representing 

31.20%. This indicates a higher proportion of female teachers among the participants. 

Education Level; regarding educational attainment, 105 teachers (33.12%) held 

a bachelor's degree, while the remaining 212 teachers (66.88%) possessed 

qualifications above the bachelor's level (e.g., master’s or doctoral degrees). This 

suggests that a significant portion of the teaching staff has pursued advanced education 

beyond undergraduate studies. 

Work Experience; in terms of teaching experience, 165 participants (52.05%) 

reported having 0 to 10 years of experience, while 152 participants (47.95%) had over 

11 years of teaching experience. This relatively balanced distribution shows a diverse 

range of teaching experience among the respondents. 

Overall, the demographic data reflects a varied and experienced group of 

educators, with a predominance of female teachers and a majority holding postgraduate 

qualifications. This diversity in background enhances the reliability of the insights 

derived from the questionnaire data. 

 

Table 5.2：Mean and Standard Deviation of Student affairs management of Huaqiao 

University 

（n=317) 

No. Student affairs management Mean (x̄) S.D. Level 

1 Achieving Competence 3.92 0.95 High 

2 Managing Emotions 3.87 0.96 High 

3 Moving Through Autonomy toward Interdependence 3.82 0.92 High 

4 Developing Mature Interpersonal Relationships 3.93 0.99 High 



 

5 Establishing Identity 3.80 0.94 High 

6 Developing Purpose 3.75 0.91 High 

7 Developing Integrity 3.65 0.85 High 

Overall 3.82 0.93 High 

 

Based on Table 5.2, presents the mean scores and standard deviations for each 

of the seven leadership dimensions related to student affairs management at Huaqiao 

University. The data were gathered from a sample of 317 teachers using a five-point 

Likert scale, where higher mean values indicate stronger agreement with the 

effectiveness of each dimension. 

The overall mean score for student affairs management is 3.82, with an overall 

standard deviation of 0.93, which falls within the "High" level according to Best’s 

(1970) criteria. This indicates that the overall perception of student affairs management 

among the respondents is positively rated and relatively consistent across dimensions. 

Top Three Highest-Rated Dimensions: Developing Mature Interpersonal 

Relationships (Mean = 3.93, SD = 0.99) follow to Achieving Competence (Mean = 

3.92, SD = 0.95) and Managing Emotions (Mean = 3.87, SD = 0.96). These three areas 

reflect the strongest aspects of student affairs management at Huaqiao University, 

highlighting the institution's effectiveness in promoting interpersonal development, 

academic competence, and emotional well-being. Lowest-Rated Dimension: 

Developing Integrity (Mean = 3.65, SD = 0.85). Although still rated at a high level, 

"Developing Integrity" received the lowest mean score among all dimensions. This may 

suggest an area with potential for further development or increased emphasis in future 

student affairs initiatives. 

All seven leadership dimensions were rated at a high level, demonstrating the 

overall strength of student affairs management at Huaqiao University. However, the 

variation in scores suggests that targeted improvements—especially in the area of 

developing integrity—could further enhance the effectiveness of the university’s 

student development programs. 

5.2 Propose guidelines of student affairs management of Huaqiao University in 

Fujian Province 

 

From interview of 5 key informants to propose guidelines in the student affairs 

management at Huaqiao University based on the concept in student affairs management 

by Checkering and Reisser (1993) in the factors of student affairs included 7 factors, 1) 

Achieving Competence 2) Managing Emotions 3) Moving Through Autonomy toward 

Interdependence 4) Developing Mature Interpersonal Relationships 5) 

 Establishing Identity 6) Developing Purpose, and 7) Developing Integrity, 

researcher to content analysis from step 5.2 to propose guidelines of student affairs 

management of Huaqiao University in Fujian Province as below; 



 

1. Guidelines for achieving competence 

1) Systematic Mental Health Education and Support. Why it matters for 

competence: Promotes emotional resilience, stress management, and self-awareness—

foundational for academic performance and personal effectiveness. Key strategies: (1) 

Mental health integrated into core curriculum. (2) Early screening and psychological 

literacy programs. 

2) Career Development and Industry Linkages. Why it matters for 

competence: Directly prepares students for real-world employment through skill 

development and exposure to industry practices. Key strategies: (1) personalized career 

planning and job readiness workshops. (2) Internships through enterprise partnerships. 

3) Unified and Intelligent Information Platform. Why it matters for 

competence: Enables holistic support by connecting academic, emotional, and 

extracurricular data—ensuring timely, accurate guidance for each student’s growth. 

Key strategies: (1) Real-time cross-departmental data access. (2) Streamlined service 

delivery via centralized systems. 

4. Customized Support for International Students. Why it matters for 

competence: Ensures that international students overcome cultural and linguistic 

barriers, enabling equal access to academic and personal development opportunities. 

Key strategies: (1) One-on-one mentorship. (2) Cultural adaptation and language 

support programs. 

5) Student Leadership, Inclusion, and Feedback Mechanisms. Why it matters 

for competence: Develops leadership, initiative, communication, and social 

responsibility—critical 21st-century competencies. Key strategies: (1) Leadership roles 

in clubs and student government. (2) Student input mechanisms (surveys, forums). 

Achieving competence; provide diverse opportunities for students to build 

intellectual, physical, and interpersonal skills through academic challenges, 

extracurricular activities, and peer collaboration 

2. Guidelines for managing emotions. Reform areas supporting managing emotions 

as below; 

1) Comprehensive mental health services. Provides multi-tiered support 

(counseling, crisis intervention, online tools). Key strategies: Focus on early screening 

and emotional awareness builds emotional self-regulation skills. 

2) Systematic Mental Health Education and Support. Key strategies; Mental 

health integrated into curriculum promotes emotional literacy. Routine surveys and 

early detection normalize emotional care and reduce stigma. 

3) Cross-Departmental Coordination. Coordinated responses during high-

stress periods (e.g., exams) reduce emotional overload. Joint interventions between 

academic and counseling units address emotion-academic links. 

4) Student Leadership, Inclusion, and Feedback Mechanisms. Leadership roles 

and team projects build emotional intelligence. 

Managing emotions; integrate emotional intelligence training into orientation 

and advising programs to help students recognize, express, and regulate their feelings 

constructively 

3. Guidelines for Moving Through Autonomy toward Interdependence  



 

The highlighting how student affairs strategies at Fujian Huaqiao University 

promote personal responsibility alongside collaborative engagement, the guidelines as 

below. 

1) Student Leadership and Inclusion Initiatives. Expanding student leadership 

roles in clubs and activities empowers autonomy while promoting interdependence 

through teamwork and shared responsibility. 

2) Cross-departmental Coordination and Protocol Clarity. Encouraging joint 

crisis management and clearer role definitions enables students to navigate institutional 

structures independently yet rely on well-coordinated support. 

3) Digital Club and Activity Management. Tech-based platforms allow 

students to make independent choices in joining events while fostering group 

engagement and collaboration across diverse interests. 

4) Career Services Integrated with Support Systems. Linking career 

development with academic and mental health services supports autonomous goal-

setting and collaborative preparation for future employment. 

 Moving through autonomy toward interdependence; Encourage decision-

making and personal responsibility in academic and life choices while promoting 

teamwork, community service, and mentorship to foster mutual reliance. 

 

4. Guidelines for Developing mature interpersonal relationships  

The key findings and suggestions to the theme "Developing Mature 

Interpersonal Relationships" at Fujian Huaqiao University. The following 4 

summarized points highlight areas promoting inclusion, empathy, communication, and 

collaboration: 

1) Cross-departmental Coordination for Student Support such as regular 

meetings and collaborative intent demonstrate a culture of shared responsibility, 

encouraging departments to model and support interdependence, empathy, and respect 

in student services.  

2) Programs Supporting International Student Integration 

Personalized mentoring, cross-cultural activities, and improved communication 

workflows help foster empathy, inclusion, and intercultural understanding among 

diverse student populations. 

3) Student Leadership and Feedback Mechanisms such as expanding student 

leadership roles and establishing feedback systems cultivates respect for diverse 

perspectives, peer communication, and collaborative decision-making. 

4) Digital Tools for Student Engagement and Clubs such as Smart 

management platforms for activities promote inclusive participation, social bonding, 

and sustained peer relationships through easier access to events and communities. 

 Developing Mature Interpersonal Relationships; Create inclusive 

environments and programs that foster respect for diversity, effective communication, 

empathy, and long-term collaboration among peers. 

5. Guidelines for Establishing Identity  

Establishing Identity" based on the student affairs management practices at 

Fujian Huaqiao University. This theme focuses on helping students understand and 



 

define their personal values, beliefs, and goals. The following 5 guidelines reflect how 

institutional strategies support identity formation, the guidelines included; 

1) Student Leadership Opportunities. Expanding leadership roles allows 

students to explore their strengths, define their values, and develop a sense of purpose 

and responsibility. 

2) Career Development and Industry Linkages. Integration of career planning 

with academic and personal development helps students align their educational paths 

with long-term personal and professional goals. 

3) Systematic Mental Health Education. Mental health programs encourage 

self-reflection and emotional awareness, which are foundational to forming a stable and 

healthy identity. Customized Support for International Students. 

4) Personalized cultural adaptation and mentoring programs assist 

international students in navigating identity development in a cross-cultural context. 

5) Activity and Club Management Digitization. Smart systems for joining and 

managing extracurricular activities empower students to make meaningful choices, 

reinforcing their interests and self-concept. 

Establishing Identity; Support self-exploration through reflective writing, 

identity workshops, and safe spaces that allow students to express cultural, gender, and 

personal identities authentically 

6. Guidelines for Developing Purpose 

The theme "Developing Purpose", which emphasizes helping students clarify 

goals, make meaningful commitments, and pursue intentional life directions. The 

following 4 summarized items reflect how student affairs strategies at Fujian Huaqiao 

University support this development, 4 guidelines included; 

1) Career Development and Industry Linkages. Integrating career planning 

with academic and mental health services helps students explore life goals, understand 

future opportunities, and commit to purposeful career paths. 

2) Student Leadership and Project Opportunities. Providing roles in student-

led initiatives encourages goal setting, responsibility, and engagement in meaningful 

activities that reflect personal values and aspirations. 

3) Systematic Mental Health and Preventive Education. Promoting self-

awareness and emotional well-being helps students reflect on their values and life 

direction, supporting more purposeful decision-making. 

4) Smart Management of Clubs and Activities. Technology-supported access 

to co-curricular opportunities empowers students to engage with causes and interests 

aligned with their emerging sense of purpose. 

Developing Purpose; Guide students to discover their passions and set long-

term goals through career counseling, mentorship, internships, and involvement in 

meaningful projects 

 7. Guidelines for Developing Integrity 

The theme "Developing Integrity", focusing on fostering ethical awareness, 

responsibility, and alignment between values and actions. The following 4 summarized 

items from Fujian Huaqiao University's student affairs strategies reflect efforts in this 

guidelines: 



 

1) Student Leadership and Responsibility Initiatives. Encouraging students to 

lead clubs and projects helps them practice ethical decision-making, accountability, and 

social responsibility in real-world settings. 

2) Clearer Division of Departmental Responsibilities. Promoting transparency 

and role clarity among department’s models organizational integrity and builds student 

trust in fair, consistent support systems. 

3) Systematic Mental Health and Preventive Education. Embedding mental 

health into the curriculum promotes personal responsibility, self-awareness, and ethical 

self-care—key dimensions of integrity. 

4) Career and Academic Support Integration. Linking career guidance with 

personal development fosters a sense of purpose rooted in values, guiding students to 

pursue honest and meaningful life paths. 

Developing Integrity; Promote ethical reasoning and value clarification 

through ethics-based curricula, service-learning, and open dialogue about moral 

dilemmas. 

From the research findings under Objective 1 , which relates to the seven 

variables of student affairs management, the framework is based on the Student 

Development Theory by Chickering and Reisser (1 9 9 3 ) , comprising the following 

seven dimensions: (1) Achieving Competence, (2) Managing Emotions, (3) Moving 

Through Autonomy toward Interdependence, (4) Developing Mature Interpersonal 

Relationships, (5) Establishing Identity, (6) Developing Purpose, and (7) Developing 

Integrity 

The researcher interviewed a total of five administrators at Huaqiao 

University, regarding effective student affairs management. The researcher then 

analyzed the content to propose development guidelines for student affairs based on 

these seven dimensions. From section 4 . 2 , the proposed guidelines for student affairs 

management are as follows: 

 1) Achieving Competence; provide diverse opportunities for students to build 

intellectual, physical, and interpersonal skills through academic challenges, 

extracurricular activities, and peer collaboration 

2) Managing Emotions; Integrate emotional intelligence training into 

orientation and advising programs to help students recognize, express, and regulate 

their feelings constructively 

3) Moving Through Autonomy Toward Interdependence; Encourage decision-

making and personal responsibility in academic and life choices while promoting 

teamwork, community service, and mentorship to foster mutual reliance 

4) Developing Mature Interpersonal Relationships; Create inclusive 

environments and programs that foster respect for diversity, effective communication, 

empathy, and long-term collaboration among peers 

5) Establishing Identity; Support self-exploration through reflective writing, 

identity workshops, and safe spaces that allow students to express cultural, gender, and 

personal identities authentically 



 

6) Developing Purpose; Guide students to discover their passions and set long-

term goals through career counseling, mentorship, internships, and involvement in 

meaningful projects 

7) Developing Integrity; Promote ethical reasoning and value clarification 

through ethics-based curricula, service-learning, and open dialogue about moral 

dilemmas. 

6. Discussion 

6.1 Student affairs management of Huaqiao University in Fujian Province 

The analysis of student affairs management at Huaqiao University, based on 

Chickering and Reisser’s (1993) Seven Vectors of Identity Development, reveals a 

high-performing system that supports holistic student growth. With an overall mean 

score of at a high level, indicating that student affairs initiatives are effectively fostering 

students’ academic, emotional, social, and personal development. Discussion in top 

three highest-rated dimensions. The three highest-rated dimensions were Developing 

Mature Interpersonal Relationships, Achieving Competence, and Managing Emotions. 

Developing Mature Interpersonal Relationships achieved the highest mean, 

emphasizing the university's strength in promoting respectful communication, 

collaboration, and understanding of diversity. This aligns with Chickering and Reisser 

(1993), who emphasized this vector as essential for developing social maturity and 

empathy in college students. Achieving Competence reflects students' confidence in 

their intellectual, interpersonal, and physical abilities, reinforcing the foundation of 

identity development (Chickering & Reisser, 1993). Such competence is essential not 

only for academic success but also for leadership and employability (Komives & 

Woodard, 2003). Managing Emotions, the third highest, highlights the importance of 

emotional regulation and self-awareness. These findings resonate with Goleman’s 

(1995) emotional intelligence framework, which identifies emotional self-regulation 

and empathy as critical life skills that enhance interpersonal relationships and decision-

making. Lowest-Rated Dimension: Developing Integrity. Although all dimensions were 

rated highly, Developing Integrity received the lowest mean score. This vector involves 

aligning values with behavior and developing a strong sense of ethical responsibility 

(Chickering & Reisser, 1993). The relatively lower score suggests a potential need for 

student affairs programming that more intentionally fosters value clarification, ethical 

reasoning, and civic responsibility. According to Evans, Forney, and Guido-DiBrito 

(1998), integrity development is critical for leadership and citizenship and can be 

strengthened through reflective practice and community engagement. Integrating 

Broader Perspectives. The findings also align with broader student development 

theories. Astin’s (1999) Theory of Student Involvement suggests that the quantity and 

quality of student engagement directly influence learning and personal growth. The 

high ratings in competence, emotions, and relationships imply that students are actively 

involved in university life and benefit from engaging student affairs programming. 

In the Chinese context, Zhang (2016) notes that student affairs in Chinese 

universities are increasingly adapting international models while maintaining cultural 

values. Huaqiao University’s high performance across these dimensions may reflect its 



 

successful integration of global student development frameworks within a culturally 

relevant setting. Huaqiao University demonstrates a strong commitment to fostering 

student development through its student affairs management system. High performance 

in interpersonal development, emotional management, and academic competence 

reflects the effectiveness of its current approach. However, strategic improvements in 

the Developing Integrity dimension could further strengthen students’ ethical 

awareness and responsible citizenship, contributing to the university’s mission of 

holistic education. 

6.2 Guidelines of student affairs management of Huaqiao University in Fujian 

Province from semi structure interview from 5 key informants were administrators who 

work in academic year 2024 at Huaqiao University 

The research conducted at Huaqiao University offers a comprehensive 

application of Chickering and Reisser's (1993) seven developmental vectors within the 

context of contemporary Chinese higher education. These findings are consistent with 

international scholarship on student development but also reflect unique features of the 

Chinese educational reform landscape. Achieving Competence; The emphasis on 

intellectual, physical, and interpersonal competence mirrors Astin’s (1999) student 

involvement theory, which emphasizes active participation in learning environments. 

Zhang, Y. (2020) also notes that recent educational reforms in China have pushed 

institutions to integrate holistic student development into curricular and co-curricular 

design. The emphasis on peer collaboration at Huaqiao aligns well with China’s 

growing commitment to student-centered learning. Managing Emotions; Incorporating 

emotional intelligence training is a progressive move in Chinese student affairs. 

Goleman (1995) posits that emotional self-regulation is foundational for personal and 

professional success, a view that supports the implementation of such programs. In 

China, emotional wellness is increasingly recognized as essential for student success, 

yet implementation remains inconsistent. Huaqiao’s efforts represent a shift towards 

aligning with global best practices as also encouraged by Evans et al. (1998). Moving 

Through Autonomy toward Interdependence; The dual focus on decision-making and 

mutual reliance reflects a hybrid model between traditional Confucian values and 

Western developmental theories. Zhang, W. (2016) emphasizes that student autonomy 

in China is still emerging, shaped by hierarchical educational culture. Thus, the 

promotion of mentorship and community engagement at Huaqiao illustrates a culturally 

sensitive approach to fostering interdependence. Developing Mature Interpersonal 

Relationships; Programs fostering empathy and diversity align with Komives and 

Woodard (2003), who argue that social responsibility and communication are key to 

personal development in higher education. In China, growing internationalization, as 

noted by Zhang, Z. (2018), requires institutions to support students’ intercultural 

communication skills. Huaqiao’s initiatives show responsiveness to these changing 

demographics and needs. Establishing Identity; creating safe spaces for personal 

identity exploration is an advanced practice in the Chinese context, where discussions 

around gender and cultural identity are relatively nascent. This initiative reflects an 

alignment with Evans et al. (1998) and Chickering’s emphasis on the importance of 



 

authentic self-expression in student growth. Developing Purpose; Career counseling 

and mentoring programs directly support what Zhang, Z. (2018) identifies as a gap in 

employability preparation in many Chinese universities. By integrating internships and 

goal-setting, Huaqiao aligns with both Chickering’s developmental model and national 

priorities for enhancing graduate outcomes. Developing Integrity; Ethics-based 

curricula and open dialogue align with the moral reasoning emphasized in Chickering 

and Reisser (1993) and Komives & Woodard (2003). In the Chinese higher education 

context, where values education is often embedded in political education, this approach 

offers a more student-centered, reflective alternative, reinforcing the internalization of 

values over rote ideological instruction. 

7 Recommendations 

7.1 Recommendations for Practical Application 

1) Policy Level 

(1) Develop an integrated student development policy framework. Formulate a 

university-wide policy that explicitly adopts the seven developmental dimensions (e.g., 

competence, emotional intelligence, purpose) as guiding principles for student support 

services. This framework should ensure alignment across academic, counseling, and 

extracurricular units. 

(2) Mandate a unified student information system. Introduce a policy requiring all 

departments to use a centralized digital platform to manage academic, mental health, 

and activity data. This promotes continuity of care and avoids duplication or 

fragmentation across units. 

2) Management Level 

(3) Design competency-based student programs. Create structured co-curricular 

programs that target skill-building in academics, communication, and leadership. These 

should include reflective components and feedback systems to track individual 

development along Chickering’s vectors. 

(3) Integrate emotional intelligence into orientation and advising. Include 

emotional regulation, stress management, and conflict resolution workshops as part of 

first-year orientation and advising sessions. Staff should be trained to identify and 

respond to emotional challenges early. 

(4) Establish cross-departmental student support Teams. Form cross-functional 

teams (academic advisors, counselors, career officers) to collaboratively support 

students, especially during crises or major transitions (e.g., career planning, personal 

crises, identity challenges). 

(5) Expand career and identity exploration services. Enhance career services by 

integrating purpose discovery tools, mentoring programs, and internships linked with 

personal identity exploration. Include identity-based programs for both domestic and 

international students to foster self-understanding and professional readiness. 

 

7.2 Recommendations for Future Research 

1) Comparative Studies across institutions or regions. Future research should 

compare the implementation of student development models across multiple Chinese 

universities or between Chinese and international institutions.  



 

2) Longitudinal Impact of development-Based Student Affairs Programs. Conduct 

longitudinal studies to assess how programs aligned with Chickering and Reisser’s 

developmental theory influence student outcomes over time including academic 

performance, emotional well-being, identity formation, and career readiness.  
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